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A B STR A C T  
 

 KEYWORDS 

This study explores Undu-unduon, the oral folktales of the Saluan people in 
Central Sulawesi, as a medium of cultural preservation and identity formation. 
Despite the pressures of globalization and technological change, these narratives 
remain vital in transmitting values across generations. The research aims to 
identify the moral, social, and cultural wisdom contained in the stories and to 
explain their role in reflecting Saluan identity. Using Krippendorff’s content 
analysis, nine folktales were examined through interviews with cultural bearers, 
published collections, and digital recordings. Each narrative was coded into 
categories of moral values, social relations, cultural beliefs, and identity markers. 
The findings reveal that the tales embed lessons of honesty, responsibility, 
discipline, and respect for elders, while also warning against greed, betrayal, and 
disobedience. Stories such as Burung Popongku, Danau Dowiwi, and Banangsina 
highlight discipline, kinship, and resilience as core elements of Saluan worldview. 
At the same time, they critique negative behaviors that disrupt social harmony. 
The study concludes that Undu-unduon functions not only as entertainment but 
also as moral instruction and cultural preservation, offering insights into how 
oral traditions can be used to strengthen character education and sustain ethnic 
identity in modern contexts. 
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1. Introduction 

Oral traditions has long been an essential medium of cultural heritage among various 

ethnic groups, including the Saluan people in Banggai Regency, Central Sulawesi, one of 

them is Undu-unduon. Undu Unduon continues to exist today as a form of oral literature 

that embodies systems of belief while reflecting the cultural identity of the Saluan ethnic 

group. This tradition represents a cultural legacy that must be preserved to prevent it from 

fading into obscurity. According to Widihastuti (2021), while modern society tends to be 

preoccupied with contemporary concepts and ways of thinking, indigenous communities 

strive to maintain and pass down their traditions to ensure that their cultural heritage does 

not erode alongside technological advancements. 

Undu Unduon, as an oral folktale transmitted and developed across generations, is 

inherently anonymous, as the identity of its original author is unknown. Parents pass down 

these narratives to their children. As Mustawan (2021) notes, folktales are not merely 

bedtime stories; they are a vehicle for transmitting local wisdom that has been inherited 

across generations within society. 

Undu Unduon encapsulates values, messages, and reflections of Saluan identity. As 

Kholmurodova (2024) emphasizes, folklore functions as an artistic system that fosters the 

advancement of universal ideas, shaping national and spiritual values connected to hope, 

http://journal.univetbantara.ac.id/index.php/kawruh/index
mailto:1penilombua5@gmail.com
mailto:2srijulikasari5@gmail.com
http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/
http://crossmark.crossref.org/dialog/?doi=10.32585/jgse.v2i2.xxx&domain=pdf


2 

ISSN  2657-134X (print), 2657-1625 (online) 

Kawruh: Journal of Language Education, Literature, 
and Local Culture 

Vol. 8., No. 1, April 2026, pp. 1-15 
 
 

 Peni Lombua et al. (A Content Analysis of Undu-unduon as a Cultural Reflection of Saluan Ethnic Group) 

  

benevolence, humanity, and patriotism. Folklore thus serves not only as an expression of 

ancestral culture but also as a moral educational tool. In line with this view, Kusuma and 

Nurzaman (2024) argue that folktales function as instruments for character education, while 

Jurdi and Amiruddin (2024) highlight the role of oral traditions in constructing ethnic 

identity. Both studies highlighted that folktales are not merely passed down for 

entertainment but also serve as tools of education and cultural reflection. For example, the 

folktale Burung Popongku teaches children not to be lazy and reminds parents not to be 

excessively harsh, lest they regret their actions later. 

As a cultural legacy, Undu Unduon warrants scholarly attention to ensure that the 

values embedded within it are preserved and transmitted to younger generations. The 

theoretical framework of this study adopts the contemporary model of Participatory 

Character Education (Kristjansson et al. 2021), which underscores the active involvement of 

individuals in internalizing moral values through participation, reflection, and practical 

virtues. This approach is considered more relevant than classical theories, as it resonates 

with the educational needs of the 21st century and the challenges of globalization. Folklore, 

including Undu Unduon, conveys moral values such as politeness, honesty, responsibility, 

and tolerance, all of which remain highly esteemed by the community. 

Nevertheless, with the rapid current of globalization and technological development, 

the existence of Undu Unduon faces serious challenges. Research indicates that the Saluan 

community has begun to neglect this tradition for several reasons: many parents today are 

unfamiliar with Undu Unduon, and thus do not pass it on to their children, while children 

themselves prefer modern technological entertainment, such as mobile phone videos, as 

their primary form of amusement. This phenomenon underscores the urgency of 

safeguarding Undu Unduon so that younger generations may continue to engage with their 

ancestral heritage. 

Although scholarly discourse has extensively examined folklore as oral cultural 

heritage (Lubis, Zein, and Utara 2024), limited attention has been given to the intersection 

of local preservation and the global transformation of folklore. According to Hasanah and 

Andari (2020), studies of oral tradition tend to focus primarily on documenting cultural, 

moral, and social values as reflections of ethnic identity, yet they often fail to address their 

relationship with modern technological development. 

As Hajduk-nijakowska (2023) observes, it is crucial to examine the concept of folklore 

orality in terms of its transformation into e-folklore within digital media. A significant gap 

lies in the limited attempts to connect these perspectives, namely, how folklore may remain 

both preserved and relevant in the digital era. The finding aligns with (Francisco et al. 2022) 

who underscores the importance of revitalizing oral literature to ensure its continued 

relevance in modern contexts. Thus, this research seeks to bridge this gap by analyzing 

Undu Unduon as a reflection of the Saluan people’s cultural identity, which warrants 

documentation. 

Despite a number of studies on folklore’s role in character education, few have 

examined its function as a reflection of a specific ethnic group’s cultural identity. 

Furthermore, research on Undu Unduon have not been studied, leaving much of its 

embedded local wisdom unexplored. This study, therefore, aims to identify the cultural, 

moral, and social values contained in Undu Unduon, analyze the forms of local wisdom it 

conveys, and explain its role as a reflection of Saluan cultural identity. Moreover, this 

research seeks to document Undu Unduon scientifically so that it contributes to the 
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preservation of local culture and serves as a valuable educational resource for future 

generations. 

 

2. Method 

This study applies a qualitative content analysis based on Krippendorff's framework 

(2004), which emphasizes systematic examination of texts to uncover patterns of meaning. 

The method is particularly suitable for analyzing oral traditions and folklore, as it allows 

researchers to transform narrative data into structured categories while retaining cultural 

nuances. 

2.1 Data Sources 

The primary data consist of nine Undu-unduon stories collected from multiple sources: 

(1) oral interviews with three Saluan elders who are recognized as cultural bearers, (2) 

published folklore collections in the Indonesian language, and (3) digital storytelling 

media, including recorded performances on YouTube. This combination of sources ensures 

a Balanced representation of traditional memory and its current circulation in 

contemporary formats. 

2.2 Unit of Analysis 

Following Krippendorff’s suggestion, the unit of analysis in this study is the 

narrative segment, which includes the storyline, character behavior, and the moral message 

conveyed. Each story was divided into meaningful episodes that could be coded 

consistently across different texts. 

2.3 Coding Categories 

The coding process was conducted manually by the researchers and validated 

through peer debriefing to maintain reliability. The categories were established inductively, 

reflecting recurring cultural themes found in the stories. These categories include: 

1. Moral values (e.g., honesty, discipline, responsibility, solidarity) 

2. Social relations (e.g., kinship, cooperation, leadership) 

3. Cultural beliefs (e.g., respect for ancestors, obedience to taboos, harmony with 

nature) 

4. Identity markers (e.g., symbols, oral forms, Saluan worldview) 

2.4 Data Analysis 

The analytical process followed three stages: 

1. Unitizing: Identifying relevant narrative units (e.g., key actions of characters, moral 

dilemmas). 

2. Coding: Assigning each unit to one or more categories. 

3. Interpretation: Linking coded themes to broader reflections of Saluan cultural 

identity. 

The analysis was supported by comparative reading, where the values in Undu-unduon 

were compared with findings from other folklore studies in Indonesia and beyond. This 

step ensured that interpretations were not only text-bound but also situated within the 

broader context of folklore scholarship. 
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2.5 Trustworthiness 

To enhance trustworthiness, the study employed triangulation of sources (oral, written, 

digital), peer review of coding categories, and reflexive notes by the researcher to account 

for interpretive bias. While the study does not claim generalizability in the quantitative 

sense, its qualitative rigor allows for transferability of insights to similar contexts of oral 

traditions at risk of decline. 

 

3. Results and Discussion 

This study analyzed nine Undu-unduon stories from the Saluan community, each of 

which contains distinctive moral, social, and cultural values. Through Krippendorff’s 

content analysis, the narratives were broken down into meaningful units, coded into 

categories, and then interpreted to reveal how they reflect the cultural identity of the Saluan 

people (Table 1 to 9). The stories encompass a wide range of themes, including 

responsibility, honesty, kinship, discipline, leadership, and harmony with nature. For clarity, 

the results are presented story by story, with each sub-section highlighting the core values 

identified and followed by a discussion that connects the findings to previous folklore 

scholarship and contemporary cultural challenges. 

3.1  The Origin of Burung Popongku (Popongku bird) 

This story tells the story of a child who is known to be lazy and disobedient to his 

mother. Whenever he is asked to help with homework, he always refuses and prefers to be 

lazy. His mother, described as grumpy but hopeful for her son's change, is disappointed 

that he never fulfills his family duties. 

One day, when the mother's patience ran out, she punished the child by withholding 

his food. For the Saluan people, this punishment is not only a form of anger, but also a 

symbol that a lazy and unfilial child will lose their rights in the family. However, despite 

being given the opportunity to improve, the child remains lazy and disobedient. 

Finally, due to the bad traits that he continues to nurture, the child undergoes a 

miraculous change: he transforms into my Popong Bird. This change is seen as a symbolic 

punishment that reflects the consequences of neglect and disobedience to parents. Thus, the 

story of Burung Popongku not only serves as an entertainment story, but also as a moral 

reminder for the younger generation about the importance of discipline, hard work, and 

respect for parents. 

Table 1. Content Analysis of The Origin of Burung Popongku 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Lazy and disobedient child 
Disobedience, 
irresponsibility 

Represents a moral warning against laziness and 
defiance 

2 Quick-tempered mother punishes 
Harsh discipline, 

authority 

Reflects parenting patterns rooted in strict 

discipline within the community 

3 Transformation into a bird 
Consequence, 

metamorphosis 

Symbolizes the ultimate punishment for 

neglecting duties and social expectations 
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The story of Burung Popongku reflects the parenting style of the Saluan community, 

which emphasizes discipline, responsibility, and respect for authority. Although the mother 

appears harsh, her role underscores the cultural norm of strict discipline as a means of 

teaching values to children. Within Krippendorff’s content analysis framework, the 

transformation into a bird functions as a symbolic representation of cultural consequences 

for violating expected social behavior. 

Similar findings are also present in other Indonesian folklore studies (Kusuma and 

Nurzaman 2024), where metamorphosis is used as a metaphorical punishment to reinforce 

communal values. Thus, Burung Popongku serves not only as a cautionary tale but also as 

a pedagogical tool that teaches hard work, obedience, and social responsibility. 

From the cultural perspective, this story highlights how the Saluan ethnic group instills 

values of discipline, responsibility, and filial duty in children from an early age. Laziness is 

framed not merely as an individual weakness but as a potential disruption to collective 

well-being. The narrative reveals that strict discipline in Saluan parenting is not intended as 

cruelty but as an educational strategy to ensure children grow into responsible members of 

society. 

3.2  Alok ka’ Unggang 

This story tells the story of two birds, namely the Vulture and the Alok Bird. The 

Vulture is described as an honest, trustworthy, and non-greedy figure. He always keeps his 

promises and lives with simplicity, so that other creatures around him respect him. In 

contrast, the Owl has the opposite trait: it is cunning, lying, and selfish. The difference in 

character between these two birds became the basis of the conflict that colored the story.  

The main conflict arises when the Alok Bird fails to keep its promise. He borrows 

something from the Vulture, but fails to return it. This action is not just a minor violation, 

but a betrayal of the values of honesty that are highly upheld in social life. The behavior of 

the Alok Bird causes distrust and shows how dangerous greed and dishonesty can be. In 

this story, failure to keep promises becomes a symbol of the collapse of social harmony 

due to uncontrolled bad traits. 

From this story, we can see that the Bird represents positive values that must be 

maintained by society, such as honesty, integrity, and loyalty in social relationships. On the 

other hand, the Alok Bird reflects the dark side of humanity that is full of deceit, greed, and 

betrayal. The moral message we want to convey is that lies and greed will bring 

destruction, both to individuals and communities. Thus, the story of the Vulgar and the 

Vulture not only serves as entertainment, but also as a means of moral education that 

emphasizes the importance of keeping promises, controlling oneself, and living with a 

sense of responsibility in order to maintain trust in society. 

Table 2. Content Analysis of Alok ka’ Unggang 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Unggang (hornbill) Honesty, integrity Symbol of truthfulness and loyalty in relationships 

2 Alok Dishonesty, greed Represents the dangers of selfishness and betrayal 

3 Broken promise Social responsibility 
Demonstrates the importance of keeping promises 

in maintaining trust and harmony 
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The tale of Alok ka’ Unggang conveys a strong moral emphasis on honesty and 

keeping promises, which are considered vital values in maintaining trust within Saluan 

society. In Krippendorff’s framework, the unit of broken promise becomes a coded 

representation of the larger cultural anxiety surrounding betrayal and distrust. 

This story parallels findings in comparative folklore studies where greed and 

dishonesty often result in social breakdown (Hart 2022) In the Saluan context, failing to 

return borrowed items is not simply a personal fault but a violation of communal ethics. 

The cultural reflection of this story shows that the Saluan people strongly value 

honesty, promise-keeping, and mutual respect as the foundation of social relationships. By 

contrasting the virtues of Unggang with the flaws of Alok, the narrative reinforces the 

collective wisdom that dishonesty destroys not only individual trust but also the unity of 

the community. 

3.3  Danau Dowiwi (Dowiwi Lake) 

The story of Lake Dowiwi centers on two brothers, namely Mokop as the eldest 
brother and Muhi as the youngest sister. The beginning of the conflict began when 
Muhi insisted on taking something that was actually Mokop's property. Muhi's 
stubborn attitude makes him ignore kinship boundaries and violate customary 
prohibitions that should be respected. These differences in views and attitudes create 
conflicts that are increasingly difficult to reconcile. 

Muhi's greedy and stubborn nature gradually leads to bad consequences. Not 
only did he ruin his relationship with his brother, but he also caused disharmony in 
the family. His reluctance to recognize his brother's rights as well as his disregard for 
customary rules made a small conflict develop into a major disaster. As a result of the 
dispute, an extraordinary event occurred that led to the creation of Lake Dowiwi. This 
lake is a symbol of the wrath of nature as well as a reflection of the destruction that 
arises from human disobedience and greed. 

This story contains a very strong moral message for the community. Mokop 
symbolizes the firmness of principles and rights that must be respected, while Muhi 
reflects the bad consequences of greed, stubbornness, and disobedience to customary 
rules. From this, the community is taught that violations of family values and 
customary norms not only damage personal relationships but can also bring about 
major disasters that affect the entire community. Thus, the story of Lake Dowiwi 
emphasizes the importance of humility, respect for the rights of others, and 
maintaining harmony in the family as the foundation of peaceful social life. 

Table 3. Analysis of Danau Dowiwi 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Mokop (Elder brother) 
Firm, resistant to 

coercion, principled 

Embodies values of self-determination, personal 

rights, and resistance to unjust demands 

2 Muhi (Younger brother) 
Stubborn, greedy, 

dissatisfied 

Represents selfishness, lack of restraint, and 

violation of familial and cultural norms 

3 Adat prohibitions 
Customary rules as 

moral compass 

Violation of taboos leads to disaster, showing 

importance of cultural values in regulating 

harmony 
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This tale conveys the dangers of greed and the importance of respecting personal 

boundaries, even within kinship. Mokop symbolizes strength of principle and individual 

rights, while Muhi embodies the destructive consequences of unchecked desire. Similar to 

findings in Lamabawa, Amin, and Billah (2025), folklore often reflects mechanisms of 

social regulation, particularly in maintaining justice and harmony within the community. 

Krippendorff’s content analysis approach highlights how the coding of characters into 

categories of virtue vs. vice provides a basis for interpreting broader cultural lessons. The 

catastrophe of Dowiwi Lake becomes a metaphor for how breaching cultural norms 

threatens not only individuals but the entire social fabric. 

For the Saluan community, this story underlines the significance of tribe prohibitions 

as moral law and the cultural emphasis on respecting both kinship ties and personal 

property. It reflects how Saluan culture views disobedience and stubbornness as sources of 

communal disaster, reminding the community to uphold harmony, humility, and respect in 

family life. 

3.4  Balan ka’ He’a (Monkey and Turtle) 

The story of Balan ka’ Hea depicts the story of friendship between two animals of 

different natures, namely Balan (a monkey) and He'a (a turtle). At first, their relationship 

seems harmonious as the two work together to make ends meet. However, in reality, Balan 

shows a cunning and selfish nature. He always uses He'a's hard work and efforts for his 

own benefit. Despite this, he remained patient and tried to maintain the relationship, as he 

was known as a patient, intelligent, and calculating figure. 

However, He'a's patience had its limits. When she realizes that Balan is constantly 

taking advantage of her without any justice and respect, He'a begins to hold a grudge. With 

his ingenuity, he devises ways to retaliate for the unfair treatment he receives. In the end, 

Balan, who is too confident in his own cunning, is trapped by He'a's revenge plan. This 

event was a turning point in the relationship between the two, showing that cunning and 

greed would not last long. 

This story is full of moral messages, especially about the importance of honesty and 

justice in friendship. Balan's exploitation of He'a reflects a selfish attitude that can destroy 

a relationship. Meanwhile, He'a's actions show that intelligence and patience can be 

weapons against injustice. However, this story also cautions that revenge is not the best 

approach, as it can leave lasting scars in social relationships, even if it succeeds. 

For the people of Saluan, the story of Balan ka Hea serves as a reflection of cultural 

values in daily life. This story emphasizes that friendship and cooperation can only work 

well if they are based on honesty, mutual respect, and loyalty. Dishonesty will damage 

trust, while greed will only cause division. By presenting monkey and turtle characters, this 

story conveys a simple yet profound message to the younger generation that ingenuity 

should be used for the common good, not to harm others. 

 
Table 4. Analysis of Balan ka’ He’a 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Balan (Monkey) 
Cunning, greedy, 

exploitative 
Symbolizes betrayal of friendship and misuse of 
intelligence 

2 He’a (Turtle) Patient, wise, vengeful 
Embodies both virtues of resilience and flaws of 

bitterness 

3 
Friendship/Cooperatio

n 

Trust, fairness, mutual 

respect 

Cooperation is sustainable only with honesty and 

reciprocity 



8 

ISSN  2657-134X (print), 2657-1625 (online) 

Kawruh: Journal of Language Education, Literature, 
and Local Culture 

Vol. 8., No. 1, April 2026, pp. 1-15 
 
 

 Peni Lombua et al. (A Content Analysis of Undu-unduon as a Cultural Reflection of Saluan Ethnic Group) 

  

The tale of Balan ka He’a aligns with folkloric traditions across cultures where 

animals reflect human behaviors and social ethics. Balan’s cunning mirrors destructive 

self-interest, while He’a reflects endurance yet also the potential danger of vengeance. 

According to Kholmurodova (2024) folklore serves as a moral framework where even 

negative traits are presented as lessons for communal ethics. The units coded (Balan as 

betrayal, He’a as endurance/vengeance) enable interpretation of the fragility of trust in 

relationships. 

For the Saluan people, this narrative reflects values of honesty in cooperation and 

solidarity in friendship. It warns against selfishness and exploitation, reinforcing that 

intelligence should be exercised for communal good rather than personal greed. It also 

suggests that unresolved resentment can disrupt harmony, advocating for patience balanced 

with forgiveness. 

3.5  Batu Bintana (The Stone Snake) 

The story of Batu Bintana tells the story of two brothers, Kai Motoba and Kele 

Monou, who live in harmony and love each other. Both are known to be diligent, 

affectionate, and to uphold family values. Their lives seem harmonious, characterized by a 

close relationship between brothers and sisters who support each other in every situation. 

They even keep two snakes as pets, hoping that the existence of the snake can bring 

benefits and become a part of their lives. 

However, the reality that occurs is inversely proportional. Both snakes have selfish 

and forgetful natures, so they often cause problems for Kai Motoba and Kele Monou. 

Although the brother and sister still show their kindness by taking care of the snakes, the 

pet's bad nature actually brings difficulties. In the end, the existence of snakes becomes a 

symbol of danger and instability in a life that was originally peaceful. This confirms that 

kindness is not always able to change bad traits, especially when it is not accompanied by 

responsibility from other parties. 

This story teaches a strong moral message about the importance of maintaining 

harmony in the family and society. The family values shown by Kai Motoba and Kele 

Monou illustrate the example of establishing a relationship full of affection and 

cooperation. In addition, this story also emphasizes the importance of obedience to parents 

and maintaining balance with fellow living beings. The presence of snakes in the story is a 

symbol that selfish, negligent, and irresponsible nature can damage the harmony that has 

been built. 

For the people of Saluan, the story of Batu Bintana reflects the view of life that 

affection, obedience, and a sense of responsibility are the keys to maintaining harmony. 

This story serves as a reminder that negative traits, such as selfishness and negligence, 

have a profound impact not only on the individual but also on their surroundings. Thus, 

Batu Bintana functions as a vehicle for moral education as well as a reminder for the 

younger generation to maintain balance, respect family, and build a harmonious 

relationship with nature and fellow living beings. 
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Table 5. Analysis of Batu Bintana 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Kai Motoba 

Kind, caring, 

diligent, 

hardworking 

Symbolizes Saluan ideal of compassion, 
responsibility, and resilience 

2 Kele Monou 
Loyal, affectionate, 

hardworking 
Reinforces values of kinship and cooperation 

3 The two snakes 
Selfish, forgetful, 

dangerous 

Reflect the disruption caused by egoism and 

lack of discipline 

This narrative emphasizes the Saluan worldview that harmony within family and 

society requires responsibility, loyalty, and compassion. The snakes, as symbolic units, 

represent destructive forces that arise when selfishness overrides communal responsibility. 

In the framework of Krippendorff’s analysis, the story codes positive characters (the 

brothers) against negative figures (the snakes) to communicate the necessity of moral 

vigilance. 

In comparison, Lamabawa, Amin, and Billah (2025) found that animal figures in 

Indonesian folklore often illustrate the consequences of disobedience and selfishness, 

shaping moral standards for children. Similarly, Kholmurodova (2024) emphasizes how 

folklore introduces universal ethical principles;care, empathy, and discipline;through 

simple yet impactful narratives. 

Saluan cultural reflection here stresses the importance of loyalty among siblings, 

obedience to elders, and maintaining Balance between humans and nature. The snakes 

embody forces of chaos, reminding the community to guard against selfishness. Thus, Batu 

Bintana teaches that harmony and compassion are central to Saluan identity and survival. 

3.6  Janggo Pute ka’i Janggo Itom (White-Bearded Man and Black-Bearded Man) 

The story of Janggo Pute ka'i Janggo Itom depicts the struggle of two Loinang 

community leaders, namely Janggo Pute (The White Beard) and Janggo Itom (The Black 

Beard), in the face of Dutch colonialism. These two figures are known as courageous, 

wise, and loyal leaders to the homeland. They are not only role models in the community, 

but also able to mobilize the community to rise together against oppression. This story 

shows that strong leadership combined with the courage of the people can be a powerful 

weapon in fighting foreign powers. 

In the story, the Dutch are portrayed as cunning, cruel, and deceitful colonizers. They 

attempt to divide the unity of society through various strategies. However, Janggo Pute and 

Janggo Itom managed to maintain the solidarity of the Loinang people, refused to submit 

to oppression, and ignited the spirit of struggle. Through cooperation, courage, and 

sacrifice, they showed that the power of the people united could stand up to a seemingly 

greater power. 

This story also reflects the values of patriotism, togetherness, and loyalty to tradition. 

Janggo Pute and Janggo Itom not only fought for the freedom of the homeland, but also 

maintained their cultural identity in the midst of the threat of colonialism. The people of 

Loinang, who are portrayed as loyal to their leaders and traditions, show how important 

unity is in the face of injustice. This story seems to perpetuate the collective memory of the 
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struggle against the invaders, while at the same time emphasizing that courage and unity 

are precious heritage that must be preserved. 

For the people of Saluan, the story of Janggo Pute ka'i Janggo Itom serves as a mirror 

of cultural values as well as a source of inspiration for struggle. This story confirms that 

the strength of a community does not only lie in numbers or weapons, but in courage, 

solidarity, and determination to defend the homeland and culture. Thus, this story is not 

just a legend, but also part of an identity and history that strengthens the spirit of the 

younger generation to love the nation, maintain unity, and preserve ancestral traditions. 

Table 6. Analysis of Janggo Pute ka’i Janggo Itom 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Janggo Pute 
Brave, wise, loyal to 

homeland 
Embodies intellectual leadership and patriotism 

2 Janggo Itom 
Bold, persistent, 

resilient 
Represents courage and communal spirit 

3 Gulunsing (Tambunan leader) Loyal, steadfast Reflects solidarity across leadership 

This tale differs from others in its historical resonance. It not only conveys personal 

morals but also functions as collective memory of resistance. Within Krippendorff’s 

method, the characters serve as units coded into categories of virtue (heroes, villagers) vs. 

vice (colonial oppressors), creating a clear interpretive framework of patriotism and 

solidarity. 

Thematically, this story parallels postcolonial folklore found across Southeast Asia, 

where tales highlight unity against external threats. Syarifuddin et al. (2022) point out that 

folklore is a medium to preserve identity while instilling values of courage and national 

pride. The depiction of the Dutch as cruel is consistent with cultural memory, while the 

villagers’ resistance shows folklore as a tool of empowerment. 

For the Saluan people, this story reflects values of courage, unity, loyalty to homeland, 

and resistance against injustice. It situates folklore as not only a vessel of moral education 

but also of political identity. Thus, Janggo Pute ka’i Janggo Itom reinforces the Saluan 

commitment to defending culture, land, and solidarity in the face of oppression. 

3.7  Liu’ nu Bitu’on (The Calamity During the Full Moon) 

The story of Liu' nu Bitu'on begins with the story of two young men who behave 

recklessly on the night of the full moon. They disregard their parents' advice and violate 

customary rules passed down through generations. Their hasty, arrogant, and impatient 

nature makes them disrespectful to traditions that are considered sacred by society. In the 

end, their actions led to a disaster that befell the village, serving as a warning that violating 

customs can bring great catastrophe. 

In this story, there is the figure of Si Biang, a wise elder who is always patient, 

attentive, and authoritative. He tried to advise the young men not to violate the applicable 

taboo, but the advice was ignored. Si Biang and the village community then became 

witnesses to the bad consequences of the arrogance of the younger generation. The figure 
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of Si Biang symbolizes the important role of parents and traditional leaders in maintaining 

social balance and providing moral direction for the next generation. 

This story confirms how important it is to respect customs and maintain harmony with 

nature. The catastrophe that occurred on the night of the full moon was not only a 

punishment for the mistakes of two young men, but also a symbol of the imbalance that 

arises when humans act without regard for cultural rules and environmental balance. This 

story shows that tradition is not just a rigid rule, but a social and spiritual mechanism to 

keep life together balanced. 

For the Saluan people, Liu' nu Bitu'on reflects the values of patience, respect for 

parents, and harmony with nature. The moral message of this story teaches that the 

younger generation must learn to exercise restraint, listen to the advice of their parents, and 

obey traditions to avoid disaster. The story also serves as a collective reminder that 

customs are the protectors of life, and violations against them can shake up the social as 

well as the natural order. 

Table 7. Analysis of Liu’ nu Bitu’on 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Two young men 
Reckless, impatient, 

stubborn, fearful 
Symbolize youthful arrogance and consequences 
of ignoring tradition 

2 Villagers 
Caring, wise, 
cooperative 

Embody communal responsibility and social 
Balance 

3 Si Biang 
Calm, wise, 

respected 

Represents traditional authority and cultural 

wisdom 

This narrative functions as a moral warning, emphasizing the need for obedience to 

elders and traditional customs. In Krippendorff’s framework, the story codes youthful 

disobedience against communal wisdom, producing an interpretation that highlights the 

dangers of recklessness. The calamity is both literal and symbolic, reflecting social 

consequences when individuals break from cultural order. 

The message is consistent with Dahal and Bhatta (2021), who found that Indonesian 

folktales often use natural events as metaphors for moral and social im Balance. Similarly, 

Hajduk-nijakowska (2023) argues that oral folklore transforms over time but consistently 

reinforces respect for tradition as a stabilizing force within communities. 

The Saluan worldview reflected in this tale underscores the importance of patience, 

respect for elders, and harmony with the natural world. The calamity during the full moon 

represents the imBalance caused by violating adat. This reflects the cultural belief that 

social harmony cannot be separated from ecological and spiritual Balance. 

3.8  Bau, Bokoti’, Ka’ Mongkoek (Wild Boar, Rat, and Owl) 

This story depicts three animals with opposite traits. The wild boar is described as a 

tough but attentive figure, playing a role like a strict parent in educating his children. Rats, 

on the other hand, tend to interfere in other people's affairs and are easily offended, which 

often leads to disputes. Meanwhile, owls are described as stubborn and difficult to work 

with, so they are often an obstacle to creating harmony. 
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The interactions between these three animals illustrate complex social dynamics. 

When wild boars try to maintain order with their firm attitude, rats interfere in affairs that 

are not their responsibility. Owls that do not want to give in make the situation worse, 

which in turn escalates the conflict. From this interaction, a disharmony emerges that 

ultimately leads to division between them. 

This story implies that in social life, each individual must understand his or her own 

limitations and respect the roles of others. Being introverted or unwilling to listen can be 

detrimental to healthy social relationships. By using animal characters, this story simplifies 

the moral message so that it is easy for children and adults to understand. These animals 

function as a mirror of human behavior that must be avoided in order to maintain a 

harmonious social life. 

Table 8. Analysis of Bau, Bokoti’, Ka’ Mongkoek 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Wild boar 
Caring, strict, 
slightly short-

tempered 

Reflects parental responsibility and authority 

2 Rat 
Meddlesome, easily 

offended 
Symbolizes social disruption caused by nosiness 

3 Owl 
Stubborn, 

uncompromising 

Represents rigidity and difficulty in building 

harmony 

This story functions as a social allegory, warning against unnecessary interference in 

others’ affairs and stressing the value of mutual respect. According to Krippendorff’s 

model, the units (three animals) are coded into behavioral categories;responsible authority, 

meddling, and stubbornness;then interpreted as reflections of social roles and their 

potential for conflict. Comparable findings are highlighted in Hart (2022), who argue that 

folktales often use animal allegories to teach children about cooperation and boundaries.  

The Saluan cultural reflection in this tale stresses that harmony in society depends on 

mutual respect, cooperation, and recognition of boundaries. Interfering in others’ 

responsibilities leads to social disorder. By portraying animals with exaggerated flaws, the 

tale teaches listeners;especially children;that discipline and respect are central to 

maintaining Balance within the community. 

3.9  Banangsina 

Banangsina's story begins with the suffering of a daughter whom her father does not 

want. He is exiled to the forest, forced to live alone in the midst of isolation and loneliness. 

However, a mother's affection is still present in silence. The mother secretly visited 

Banangsina, bringing food and providing support for her son's survival. From the 

beginning of the story, the contrast between a father's rejection and a mother's sacrifice 

symbolizes unconditional love. 

Over time, Banangsina grew into a mature girl. However, his cunning father calls him 

home with ulterior motives. He planned to end Banangsina's life by using soput, a 

traditional weapon of the Saluan tribe that was blown to injure his neck. This act not only 

depicts the cruelty of a father but also the misuse of cultural symbols as a tool of violence. 
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This tragic event almost claimed Banangsina's life, but the intervention of nature through a 

miraculous hot rain saved him. This rain is a symbol of divine justice as well as restoration 

for the persecuted. 

After surviving, Banangsina chose not to return to his father. He decided to take the 

path of independent living. With a handkerchief given to him by his mother, he shakes it 

until a new village emerges that is fertile and prosperous. From the empty land, 

Banangsina created a life full of food, wealth, and a prosperous society. This action 

symbolizes women's creativity, resilience, and ability to create a new space that is more 

equitable and hopeful. 

When the news of the new village reached his parents, his father and mother came to 

visit. Banangsina welcomed his mother lovingly and allowed her to enter his stilt house, a 

symbol of the traditional house of the Saluan people. However, he refused his father's 

presence. The father was left under the house, a place that was considered low and 

despicable. This rejection is a form of moral punishment—a consequence of the rejection 

and violence she has committed against her own child. 

At the end of the story, Banangsina's father starved to death under the house, neglected 

and uncared for. The tragic death became a symbol of the collapse of patriarchal power, 

full of selfishness and violence. On the contrary, the affection, creativity, and strength of 

women, embodied by Banangsina and her mother, became the foundation for the formation 

of a new life. The moral message is clear: despotic power will end in destruction, while 

compassion and justice give birth to a better life. 

Table 9. Analysis of Banangsina 

No 
Result 

Unit of Analysis Coding Categories Interpretation 

1 Banangsina 
Innocent, resilient, 

creative, 

independent 

Embodies female strength and survival despite 

patriarchal oppression 

2 Mother 
Caring, supportive, 

nurturing 
Represents maternal love as the source of 
resilience 

3 Father 
Cruel, deceitful, 

selfish 

Symbolizes patriarchal dominance and abuse of 

power 

4 Soput weapon 
Tool of violence 

and betrayal 

Represents destructive misuse of tradition and 

authority 

The tale of Banangsina is deeply symbolic, reflecting gender, power, and justice in 

Saluan culture. Banangsina’s rejection by her father mirrors the patriarchal tendency to 

undervalue daughters, while her eventual triumph represents resistance against injustice. 

The magical handkerchief is a metaphor for agency and creative power, enabling 

Banangsina to build a prosperous society despite exclusion. 

The units of analysis (Banangsina, her parents, the soput, and the handkerchief) are 

coded into categories (female resilience, maternal care, patriarchal cruelty, misuse of 

tradition, and creative empowerment). These categories are then interpreted as broader 

social reflections: that resilience and creativity can overcome oppression, and that unjust 

authority will ultimately collapse. 
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This narrative resonates with studies of folklore as gendered resistance. Francisco et 

al. (2022) emphasize that women in oral traditions often embody wisdom and survival, 

challenging male-dominated structures. Similarly, Kholmurodova (2024) highlights how 

folklore serves as a vehicle for moral education, where characters’ fates reflect cultural 

values of justice, harmony, and responsibility. 

The cultural reflection of Banangsina demonstrates the Saluan values of justice, 

resilience, and community harmony. It critiques patriarchal authority, showing that abuse 

of power leads to downfall, while care and creativity lead to prosperity. Banangsina 

symbolizes the strength of women as cultural leaders, transforming suffering into 

empowerment and creating a new community rooted in justice. The rejection of her father 

signifies the community’s refusal to tolerate cruelty, while her acceptance of her mother 

illustrates the primacy of compassion and solidarity. 

The findings of this study demonstrate that Undu-unduon folktales of the Saluan 

ethnic group are deeply embedded with moral, social, and cultural reflections that continue 

to shape communal identity. Each narrative, whether emphasizing honesty, discipline, 

cooperation, or compassion, conveys lessons that extend beyond entertainment into the 

realm of moral education and cultural preservation. At the same time, several stories, such 

as Banangsina and Danau Dowiwi, provide cultural critiques by highlighting the 

destructive consequences of greed, injustice, and misuse of power. Collectively, these 

narratives function as living texts that both affirm Saluan traditions; such as solidarity, 

respect for elders, and harmony with nature;and challenge behaviors that threaten social 

cohesion. In this way, Undu-unduon serves not only as a medium of intergenerational 

storytelling but also as a cultural mirror that strengthens identity, nurtures values, and 

ensures the continuity of Saluan wisdom in the face of modern change. 

4. Conclusion 

This study concludes that the Undu-unduon folktales of the Saluan ethnic group are not 

merely oral traditions for entertainment, but essential cultural texts that transmit values, 

shape character, and reflect communal identity. Through the analysis of multiple narratives, 

it becomes evident that these stories embed moral lessons such as honesty, discipline, 

responsibility, solidarity, and respect for elders, alongside warnings against greed, 

disobedience, and betrayal. These values are closely tied to the Saluan worldview, which 

emphasizes harmony with nature, strong family bonds, and collective responsibility. 

The cultural reflections found in the folktales demonstrate that the Saluan community 

continues to safeguard and transmit wisdom through oral traditions, even as globalization 

and technological advances threaten their continuity. Stories such as Burung Popongku, 

Danau Dowiwi, and Banangsina reveal not only the richness of Saluan cultural heritage but 

also their adaptability in guiding contemporary life. By functioning as both moral 

instruction and cultural preservation, Undu-unduon contributes significantly to character 

education, intergenerational knowledge transfer, and the strengthening of ethnic identity. 

The implications of this research highlight the importance of integrating local folklore 

into modern educational contexts as a medium for teaching values and fostering cultural 

awareness among younger generations. Preserving and revitalizing Undu-unduon ensures 

that the moral, social, and cultural wisdom of the Saluan people remains a living tradition, 

offering guidance and identity in the midst of rapid global changes. 
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Abstract 

YouTube vlogs have become a popular platform for entertainment and informal 

learning, particularly for English vocabulary acquisition among teenagers. With the 

growth of technology, YouTube vlogs have been freely accessed by students. This 

platform is not only a source of entertainment, but also a means of authentic language 

input. Several studies have discussed how YouTube vlogs can influence language 

acquisition. However, students’ perceptions of YouTube vlogs as a tool for 

vocabulary learning are rarely explored. Students' perceptions can be a strong basis 

for developing new language learning methods. Therefore, this study examined 

seventh-grade students’ perceptions of the influence of YouTube vlogs on 

vocabulary acquisition. At this stage, students are typically curious and receptive to 

various forms of media, making it possible to capture students’ early impressions 

and attitudes. Using a qualitative-descriptive method, data were collected through 

observations and Likert-scale questionnaires. This approach allowed the researchers 

to identify students’ behaviors and perceptions regarding the use of YouTube vlogs 

during the vocabulary learning process. The results indicate that students perceive 

YouTube vlogs as effective for improving vocabulary comprehension, 

pronunciation, and usage in daily life. Additionally, the findings reveal that students 

demonstrate high levels of motivation towards the YouTube vlogs as a vocabulary 

learning tool. 

Keywords: YouTube Vlogs, Students’ Perception, Vocabulary Acquisition 

1. Introduction  

  Living as a teen in this digital era is one of the privileges that is owned by the latest Gen 

Z. Nowadays, the current trend that is booming among teenagers aged 12 - 18 is a YouTube Vlog. 

A vlog or Video Blog shows many kinds of information in the form of audio-visual content, which 

can amuse children. Limitless information and knowledge can be gained during the process of 

Vlog watching. Based on the survey held by Tirto.id in 2021, it is found that YouTube Vlogs got 

39% of viewers among the 12 categories of YouTube content. Meanwhile, the age categories of 

the viewers are led by teens and early adults. That data can be the means of how popular YouTube 

Vlogs are among Indonesian teens. 
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Since its launch in 2005, YouTube has grown to be one of the most visited websites in 

the history of the internet. Nowadays, YouTube is the biggest and easiest platform to access not 

only for entertainment but also for learning. It has become extremely popular for video or audio-

visual learning. Therefore, teachers can make use of this platform in their teaching and learning 

process. Based on (Lestari, 2013), since 2013 and later, YouTube has been used as a medium by 

teachers. 

This phenomenon is also in line with Krashen’s input hypothesis theory, which states that 

language acquisition occurs when learners are exposed to understandable and exciting input 

(Krashen, 1982). YouTube Vlog, with its authentic and interesting content, can be a 

comprehensible input to make the language acquisition process more effective and natural. 

Krashen’s theory emphasizes that natural second language acquisition happens when learners 

receive language input a bit higher than their current level (i+1). It makes YouTube an ideal 

platform for vocabulary enrichment in an informal context. 

Thus, the writer’s attention was caught when dealing with the language use in every 

YouTube Vlog. In the process of watching a YouTube Vlog, despite gaining information, 

languages are also involved by listening to the vlogger’s explanation. Then, English, as an 

international language, has been used by almost all of YouTube Vloggers, whether it is in a whole 

video or mixed with their own language. Therefore, students who actively watch YouTube Vlogs 

can gain some vocabulary naturally through the linguistic input process. From the early 

observation, it is found that some of the research subjects often mentioned several English words 

from YouTube, such as “subscribe, comment, like,  etc”.  

Furthermore, previous research has also claimed that YouTube actually plays an 

important role in helping children and teens to gain language skills, especially English. The use 

of YouTube videos as learning media creates significant development in students’ performance. 

It can be seen from the four sessions of media implementation. Most of the students got a good 

mark in the test after the implementation. Therefore, Wijayanti & Gunawan (2021) concluded 

that YouTube video influences students’ English skills. Moreover, Fakhriyah (2020) found that 

YouTube can influence language acquisition in children aged 3-5 years old, as analyzed from 

‘Peristiwa Tuturan 1 – 4’ which portrays the conversation that contains several English words, 

such as colors and numbers, pronounced by the research subjects after the treatment process. 

The trend of watching YouTube Vlogs also occurs among ION Operation students, 

especially the seventh graders. Most of them enjoy watching vlogs that portray their hobbies and 

dreams, such as games, food, lifestyle, fashion, etc. However, the data obtained from the early 

observation cannot define the actual question of whether the students’ vocabulary acquisition is 

influenced by YouTube Vlogs or not. Therefore, this study aims to collect the data from the 

students' side, that is, their perception of English vocabulary acquisition. Then describe it to define 

whether the students gained some English vocabulary from watching YouTube Vlogs or not. 

Junior High School students are in the range of 12-14 years old. Based on Piaget’s theory 

of the stage of cognitive development, they are placed in the formal operational stage, where a 

human can handle hypothetical situations and their thinking process is no longer dependent on 

things that are real and has logical reasoning (Reyhanipoor & Soleymani, 2022). Meanwhile, 

regarding the process of language acquisition during this age, Zhang (2009) stated that humans at 

the age of 10 and above have experienced enough in comprehending and producing conversations 
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and already have an eagerness and reason to learn a second language. Furthermore, he concluded 

that learners in their adolescence are quicker than children and adults in syntax and listening skills. 

Their flexibility and simultaneous process of maturation facilitate their learning. 

In line with the theory from Piaget, Montague in Juhairiyah (2022), defines student 

perception at the age of teens as what they think and what they feel about something. In a learning 

process, students’ perception is really important to gain learning success. Students’ perception 

also helps the teacher to decide things related to teaching strategy. These are called neurological 

activities, which are related to associative learning, where humans perceive something through 

their senses and interpret it into their actions and ideas. 

Meanwhile, a vlog is a video blog post. The term can also refer to a blog made up entirely 

of video blog posts (Sari, 2018). Vlog posts are created by making a video of our activities, 

events, etc., then uploading it to the Internet. In the early days of blogging, vlogs were called 

podcasts, a term that was used to refer to both audio and video blog posts. Today, the two have 

adopted their distinct nomenclature.  

YouTube has become the most popular platform to upload a vlog since it gives payment 

to the Vloggers with certain criteria. Vlogging is currently very well developed in Indonesia. 

There are many Indonesian Vloggers with millions of subscribers who have uploaded videos of 

different genres and types. This is what Indonesian youth love to do when looking at vlogs, 

whether Indonesian, English, or a mixture of both languages. This allows Indonesian students to 

learn a second language in an informal environment, especially its vocabulary. 

According to Santi et al. (2021), language acquisition is an aspect that is needed in language 

teaching. This language acquisition can be gained from vocabulary acquisition. Thus, vocabulary 

is very important for reading, writing, listening, and speaking, supported by language skills in 

general. The success of language acquisition is determined by vocabulary mastery; therefore, 

vocabulary acquisition is the main aspect in learning a language (Muttaqiin, 2020). Therefore, as 

a language learner, students need the input of vocabulary; the more the better. 

2. Method 

  This study used a qualitative method as the main approach to collect and analyze the data. 

The writer chose this method because the primary objective of this research was to focus on the 

text as the main source of data rather than numerical or statistical analysis. Qualitative research 

aimed to provide a deeper understanding of human behavior and social phenomena through words 

and descriptions. According to Sugiyono (2019), qualitative research produced narrative or 

textual descriptions of the phenomena under study, allowing the writer to gain more 

comprehensive and detailed insights into the subject matter. In this study, the writer analyzed 

students' answers about their perception regarding English vocabulary acquisition after watching 

YouTube Vlogs. The analysis process involved interpreting the students' responses, identifying 

recurring themes, and drawing conclusions based on the patterns found within the textual data. 

Respondents 

Respondents of this study are seventh-grade students from ION Operation Bimbel. There 

are 20 students, 10 from the Star class and 10 from the regular class. The subjects were taken 
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from different levels of class to get a variation of data. The location of the correspondence is in 

ION Operation Bimbel, Patukan, Ambarketawang, Sleman regency, Yogyakarta. 

Instruments 

The data was collected by using observation to get an early idea of whether there were 

students who pronounced some YouTube vocabulary when they were in the course. Furthermore, 

a questionnaire was also used to analyze the actual data about students' perceptions. The 

questionnaire used in this study is based on Likert scales with 5 points, as follows. 

Table 1. Likert scale 

Score Category 

5 Strongly Agree 

4 Agree 

3 Neutral 

2 Disagree 

1 Strongly Disagree 

 

Data analysis 

Since this study used a qualitative-descriptive method. Then, the steps of the data 

collection were first done by doing an early observation, sending the questionnaire through in the 

form of an e-form made by Google Form. After the data were obtained, the writer analyzed the 

data by using the Likert scale's standard evaluation, as follows. 

Table 2. The Likert scale's standard of evaluation 

Number Score (%) Category 

5 80 - 100 Very Good 

4 60 – 79,99 Good 

3 40 – 59,99 Adequate 

2 20 – 39,99 Poor 

1 0 – 19,99 Very Poor 

  

3. Results and Discussion 

  Part of this study was divided into two sections, namely results and discussion. 

The first phase discussed the results of observation on YouTube vocabulary that the 

students often used and asked for the meaning to the writer as a teacher in the class. 

Meanwhile, in the second phase, it was related to the main data, which were students’ 

perceptions. 
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The data from the observation were gained during the writer's period of teaching 

for about 1 year, but were listed in the last 2 weeks before the course closed for the 

holiday. In this observation, the writer noted some words that were often used by the 

students when they talked to their friends, in class, or asked the writer for the meaning. 

Table 3. YouTube Vocabulary Frequently Used by the Students 

No YouTube Vocabulary 

1 Subscribe 

2 Like 

3 Comment 

4 Share 

5 Official 

6 Review 

7 Guys 

8 Dude 

9 Part 

10 Colab / Colaboration 

11 Featuring 

12 Channel 

13 Enjoy 

14 Prank 

15 Haul 

16 Easy 

17 Slow 

18 Tutorial 

19 Tips 

20 Trick 

21 Travelling 

22 Daily 

23 Beauty 

24 Hits 

25 Viral 

26 New 
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27 Freak 

28 Unboxing  

29 Staycation 

30 Routine 

 

The students also often used some utterances and sentences from YouTube vlogs 

mixed with their own language. For example, when the students wanted to express 

something that was neither good nor attractive, they preferred to say “Ah, gak GG (Good 

Game)” which was often used by gamers on their game vlog. Another example, the 

students who were K-Poppers asked about the meaning of “Stan,” which was a slang 

word often used by K-Poppers vloggers to define themselves as fans of a certain group. 

From that data, it could be concluded that students actually gained some vocabulary along 

with their meanings when they watched YouTube Vlogs. 

The next discussion was about students' perceptions, which were gained from the 

e-questionnaire. There were six questions that were made based on the criteria of second 

language acquisition (Saville-Troike, 2012), namely association, comprehension, and 

generation. There were also two categories of questions: Question 1 (Students’ perception 

based on their feelings and opinions); Question 2 (Students’ perception based on their 

experiences). Those data were shown in the following graphics. 

Students' Perception of YouTube Vocabulary Comprehension 

Question 1 

The result shows that based on their point of view, most students strongly agree that YouTube 

Vlog has many words that they can learn. It can be seen that 13 out of 20 students strongly agree, 

and 7 of them agree. 

 

Figure 1. Students' Perception of Vocabulary Comprehension 1 

 

Question 2 

The result based on students' experience shows that most of the students strongly agree that they 

comprehend the meaning of many words from YouTube Vlogs. Meanwhile, 5 out of 20 agree, 2 

are neutral, and 1 disagrees. 
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Figure 2. Students' Perception of Vocabulary Comprehension 2 

 

Students’ Perception of YouTube Vocabulary Association 

Question 1 

The result shows that based on their point of view, most students agree that YouTube Vlog shows 

many pronunciation examples of the words. Meanwhile, 6 and 4 are strongly agree and neutral. 

 

 

Figure 3. Students' Perception of Vocabulary Association 1 

Question 2 

The result based on students' experience shows that most of the students agree that they learnt 

many word pronunciations from YouTube Vlogs. Meanwhile, 5 of them strongly agree, and the 

rest are neutral. 

 

 

Figure 4. Students' Perception of Vocabulary Association 2 
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Students' Perception of the YouTube Vocabulary Application 

Question 1 

The result shows that based on their point of view, most students strongly agree that YouTube 

Vlog shows many pronunciation examples of the words. Meanwhile, 3 of them agree. 

 

Figure 5. Students' Perception of Vocabulary Application 1 

 

 

Question 2 

The result based on students' experience shows that most of the students agree that they use the 

words from YouTube Vlogs in their daily life. Meanwhile, 6 of them strongly agree, 4 neutral, 

and 1 disagrees. 

 

 

 

Figure 6. Students' Perception of Vocabulary Application 2 

 

Conclusion of The Graphic 

From the previous graphics, the result of the questionnaire about students' perception is gained, 

as shown in the following table. 
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Table 4. Conclusion of the graphic result 

Vocabulary Acquisition Criteria 
Student Perception’s Score 

Feeling /Opinion Experience 

Word Comprehension 93 (Very Good) 88 (Very Good) 

Word Association 82 (Very Good) 80 (Very Good) 

Word Application 97 (Very Good) 72 (Good) 

Total 272 240 

Average 90,6 (Very Good) 80 (Very Good) 

   

 Based on the table above, it could be concluded that Students' Perception of YouTube 

Vlogs to Influence Vocabulary Acquisition was high and categorized as very good according to 

Likert scale evaluation. In other words, it could be said that students agreed that YouTube Vlogs 

influenced their Vocabulary Acquisition.  

  These findings showed a significant alignment with previous studies. For instance, 

Wijayanti & Gunawan (2021) also found that YouTube videos contributed positively to students' 

English proficiency, particularly in vocabulary acquisition, which is consistent with the high 

scores observed in this study. Similarly, Fakhriyah (2020) highlighted that exposure to YouTube 

content increased young children's ability to recognize and produce English words, especially 

those related to daily expressions and common topics, which is in line with the present study, 

where students frequently used vocabulary related to games, entertainment, and lifestyle. The 

results also supported Krashen's Input Hypothesis, where meaningful and engaging input, such as 

YouTube Vlogs, facilitated natural language acquisition. 

This correlation indicated that informal digital exposure through YouTube Vlogs could serve 

as a substantial supplementary source for vocabulary learning, confirming the relevance of 

YouTube in supporting students' linguistic development. The students' high perception scores 

reflected not only their subjective opinions but were also objectively supported by their everyday 

vocabulary usage, as observed during classroom interactions. 

4. Conclusion 

  Based on the results of the analysis of this study, it could be summarized that students 

believed that YouTube Vlogs could influence their vocabulary acquisition. It could be seen from 

the result of the observation that 30 words that were commonly used on YouTube were often used 

by the students. Furthermore, from the evaluation of the questionnaire, the averages were 90.6 

and 80, which were categorized as very good. 

This study was expected to provide several advantages: firstly, for teachers, it served as 

valuable information to create strategies or activities in teaching. Secondly, for other researchers, 

it served as an overview or reference in conducting similar studies in the future. 

In addition, future research could further explore how the duration and frequency of 

YouTube Vlog exposure influence students’ vocabulary development, or examine other aspects 
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of language skills such as speaking fluency and pronunciation. It is also recommended that future 

studies involve a more diverse group of participants or apply experimental methods to gain more 

in-depth insights into the effectiveness of YouTube Vlogs in language learning. 

Reference 

Fakhriyah, F. N. (2020). Media YouTube sebagai sarana pemerolehan bahasa B2 anak usia 3-5 

tahun (Studi kasus dua orang anak). Kadera Bahasa, 12(1), 48–57. 

https://doi.org/10.47541/kaba.v12i1.111 

Juhairiyah, S., & Nurpahmi, S. (2022). Students’ perceptions toward the use of blended learning 

in teaching English of English education department students at UIN Alauddin Makassar. 

Vision, 2(1), 1–12. https://doi.org/10.24252/elstic-ij.v2i1.28448 

Krashen, S. D. (n.d.). Principles and practice in second language acquisition. Pergamon Press. 

Lestari, R. (2013). Penggunaan YouTube sebagai media pembelajaran bahasa Inggris. In Seminar 

Nasional Kedua Pendidikan Berkemajuan dan Menggembirakan (The Second 

Progressive and Fun Education Seminar) (pp. 607–612). 

https://publikasiilmiah.ums.ac.id/bitstream/handle/11617/9566/68.pdf?sequence=1&isA

llowed=y 

Muttaqiin, M. (2020). The correlation between children’s song and memorizing vocabulary to 

young learners as foreign language in kindergarten. Konselor, 9(4), 140–146. 

https://doi.org/10.24036/0202094111580-0-00 

Reyhanipoor, F. S., & Soleymani, Z. (2022). Evaluating the effect of storyline theme on cognitive 

learning development of children and adolescents. Journal of Positive School Psychology, 

6(7), 54–59. https://ojs.unemi.edu.ec/index.php/cienciaunemi/article/view/1454 

Santi, E., Kholipa, R., Putri, M. G., & Mujiono. (2021). Reading interest strength and vocabulary 

acquisition of EFL learners: A meta-analysis. Journal of Language and Linguistic 

Studies, 17(3), 1225–1242. https://doi.org/10.52462/jlls.87 

Sari, P. (2018). Using vlog in the YouTube channel as a means to improve students’ motivation 

and confidence to speak English in Intermediate 1 level of LB-LIA Jambi. International 

Journal of Language Teaching and Education, 1(1), 38–44. 

https://doi.org/10.22437/ijolte.v1i1.4596 

Saville-Troike, M. (2012). Introducing second language acquisition. 

https://doi.org/10.1017/cbo9780511808838.002 

Sugiyono, P. D. (2019). Metode penelitian pendidikan (kuantitatif, kualitatif, kombinasi, R&D 

dan penelitian pendidikan) (p. 67). Alfabeta.  

Wijayanti, A., & Gunawan, Y. B. (2021). Pembelajaran bahasa Inggris dengan bantuan media 

video pendek YouTube. Resona: Jurnal Ilmiah Pengabdian Masyarakat, 5(1), 14. 

https://doi.org/10.35906/resona.v5i1.637 

Zhang, S. (2009). The role of input, interaction and output in the development of oral fluency. 

English Language Teaching, 2(4), 91–100. https://doi.org/10.5539/elt.v2n4p91 

 

https://doi.org/10.47541/kaba.v12i1.111
https://publikasiilmiah.ums.ac.id/bitstream/handle/11617/9566/68.pdf?sequence=1&isAllowed=y
https://publikasiilmiah.ums.ac.id/bitstream/handle/11617/9566/68.pdf?sequence=1&isAllowed=y
https://doi.org/10.24036/0202094111580-0-00
https://doi.org/10.52462/jlls.87
https://doi.org/10.22437/ijolte.v1i1.4596
https://doi.org/10.1017/cbo9780511808838.002
https://doi.org/10.35906/resona.v5i1.637
https://doi.org/10.5539/elt.v2n4p91






i 
 

GAMIFICATION  

IN ENGLISH LANGUAGE TEACHING 

 

 

Nadya Septiani Rahman, S.Pd., M.Pd. 
Nurlaela, S.Pd., M.Pd. 

Sukma Widya Sasmi Sabbu, S.Pd., M.Pd. 
Anitha Thalib Mbau, S.Pd., M.Pd. 

Nurul Pratiwi, S.Pd., M.A. 
Muh. Rafii, S.S., M.Pd. 

Syahrianti M. Nawir, S.S., M.Hum. 
Srilidiawati Epa, S.S., M.Hum. 

Siti Rachmi, S.Pd., M.Hum. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PENERBIT PT. GANESHA KREASI SEMESTA 



ii 
 

GAMIFICATION IN ENGLISH LANGUAGE TEACHING 

 

Penulis  : Nadya Septiani Rahman, S.Pd., M.Pd. 
  Nurlaela, S.Pd., M.Pd. 
  Sukma Widya Sasmi Sabbu, S.Pd., M.Pd. 
  Anitha Thalib Mbau, S.Pd., M.Pd. 
  Nurul Pratiwi, S.Pd., M.A. 
  Muh. Rafii, S.S., M.Pd. 
  Syahrianti M. Nawir, S.S., M.Hum. 
  Srilidiawati Epa, S.S., M.Hum. 
  Siti Rachmi, S.Pd., M.Hum. 
 

Desain Sampul :  Firman Isma’il 
 

Tata Letak : Husnun Nur Afifah 

 

ISBN  :  978-634-7199-24-9 

 

Diterbitkan oleh  :  GANESHA KREASI SEMESTA, MARET 2025 

  ANGGOTA IKAPI JAWA TENGAH 

  NO. 281/JTE/2024 

 

Redaksi: 
Jalan Panongan, Desa Kutasari Kecamatan Baturraden  
Kabupaten Banyumas Telp. 0852-8000-2192 

Surel : ganeshakreasisemesta@gmail.com 

Cetakan Pertama : 2025 

 

 

All right reserved 

 

 

Hak Cipta dilindungi undang-undang 

Dilarang memperbanyak atau memindahkan sebagian atau seluruh 
isi buku ini dalam bentuk apapun dan dengan cara apapun, 
termasuk memfotokopi, merekam, atau dengan teknik perekaman 
lainnya tanpa seizin tertulis dari penerbit.  



iii 
 

PRAKATA 

 

Assalamualaikum warrahmatullahi wabarakatuh, 
Puji syukur kehadirat Allah SWT atas rahmat dan karunia-

Nya, sehingga buku ini dapat diselesaikan sesuai dengan rencana. 
Penulis juga mengucapkan terima kasih kepada semua rekan 
sejawat yang telah memberikan dukungan dan kontribusi dalam 
proses penyusunannya. 
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pembelajaran. Buku ini membahas berbagai platform seperti 
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panduan praktis bagi pendidik dalam mengimplementasikannya 
guna menciptakan pengalaman belajar yang lebih interaktif dan 
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BAB 

1 KAHOOT! : Meningkatkan Keterlibatan Siswa dengan Kuis Interaktif 

 

 

A. Tentang Kahoot! 
1. Sejarah Singkat dan Perkembangan Kahoot 

Kahoot! pertama kali dikembangkan pada tahun 2012 
oleh sekelompok akademisi di Norwegia yang ingin 
menciptakan alat pembelajaran yang lebih interaktif dan 
menyenangkan. Pada tahun 2013, Kahoot! secara resmi 
diluncurkan ke publik dan segera menjadi salah satu 
platform gamifikasi pendidikan paling populer di dunia. 
Hingga saat ini, Kahoot! telah digunakan oleh jutaan 
pendidik di berbagai negara untuk meningkatkan 
keterlibatan siswa dalam proses pembelajaran. 

2. Mengapa Kahoot! Populer dalam Pembelajaran? 

Kahoot! menarik perhatian banyak pendidik karena 
kemudahan penggunaannya serta desainnya yang berbasis 
game. Dengan sistem kuis interaktif yang memungkinkan 
siswa bersaing secara langsung, Kahoot! menciptakan 
suasana belajar yang lebih menyenangkan. Selain itu, 
platform ini dapat digunakan di berbagai perangkat, baik 
komputer, tablet, maupun smartphone, sehingga fleksibel 
untuk berbagai jenis kelas, baik online maupun tatap muka.  

KAHOOT! : 
Meningkatkan Keterlibatan 

Siswa dengan Kuis Interaktif 
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BAB 

2 QUIZIZZ : Kuis Interaktif untuk Pembelajaran yang Fleksibel 

 

 

A. Tentang Quizizz 

1. Sejarah Singkat dan Perkembangan Quizizz 

Quizizz dikembangkan pada tahun 2015 oleh dua 
pendiri asal India, Ankit Gupta dan Deepak Joy Cheenath, 
dengan tujuan menciptakan alat pembelajaran berbasis game 
yang lebih fleksibel dibandingkan Kahoot!. Sejak 
diluncurkan, Quizizz telah berkembang menjadi salah satu 
platform kuis interaktif yang paling banyak digunakan oleh 
pendidik di seluruh dunia. Platform ini memungkinkan 
siswa belajar dalam mode self-paced, memberikan umpan 
balik langsung, dan mengintegrasikan gamifikasi dalam 
pembelajaran. 

2. Mengapa Quizizz Populer dalam Pembelajaran? 

Quizizz menjadi pilihan banyak guru karena 
menawarkan fleksibilitas lebih dibandingkan Kahoot!. Siswa 
tidak perlu menjawab pertanyaan secara bersamaan, 
melainkan dapat mengerjakannya dengan kecepatan mereka 
sendiri. Selain itu, fitur power-ups dan feedback langsung 
menjadikan pengalaman belajar lebih menarik dan interaktif. 

3. Manfaat Gamifikasi dalam Pembelajaran Bahasa Inggris 
dengan Quizizz 

Gamifikasi dalam pembelajaran bahasa Inggris dengan 
Quizizz memberikan banyak manfaat, di antaranya: 
a. Fleksibilitas belajar – Siswa dapat menyelesaikan kuis 

kapan saja, tanpa tekanan waktu yang ketat. 

QUIZIZZ : 
Kuis Interaktif untuk 

Pembelajaran yang Fleksibel 
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BAB 

3 BAMBOOZLE : Kuis Tim Interaktif untuk Pembelajaran Kolaboratif 

 

 

A. Tentang Bamboozle 

1. Sejarah Singkat dan Perkembangan Bamboozle 

Bamboozle adalah platform kuis berbasis tim yang 
dirancang untuk membuat pembelajaran lebih 
menyenangkan dan interaktif. Tidak seperti Kahoot! atau 
Quizizz yang lebih fokus pada individu, Bamboozle 
mendorong kerja sama dalam tim, sehingga sangat cocok 
untuk pembelajaran berbasis proyek dan kolaborasi. Dengan 
lebih dari 500.000 kuis siap pakai, guru dapat langsung 
menggunakannya atau membuat kuis sendiri sesuai dengan 
kebutuhan kelas. 

2. Mengapa Bamboozle Populer dalam Pembelajaran? 

Bamboozle terkenal karena kesederhanaannya, guru 
hanya perlu membagikan layar, dan siswa dapat bermain 
tanpa harus masuk atau membuat akun. Kuis dimainkan 
dalam tim, sehingga semua siswa dapat berpartisipasi dan 
berkontribusi dalam menjawab pertanyaan. 

3. Manfaat Gamifikasi dalam Pembelajaran Bahasa Inggris 
dengan Bamboozle 

a. Meningkatkan kerja sama tim – Siswa belajar sambil 
bekerja sama dalam menyelesaikan tantangan. 

b. Mengurangi tekanan individu – Dibandingkan dengan 
kuis individu, siswa lebih percaya diri karena bermain 
dalam kelompok. 

BAMBOOZLE : 
Kuis Tim Interaktif untuk 
Pembelajaran Kolaboratif 
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BAB 

4 GIMKIT : Kuis Interaktif Berbasis Strategi 

 

 

A. Tentang Gimkit 

 

Source: https://gimkit.com 

Gimkit dikembangkan oleh seorang siswa sekolah 
menengah bernama Josh Feinsilber, yang ingin menciptakan 
kuis pembelajaran yang lebih menarik dibandingkan platform 
lain. Gimkit menggabungkan konsep kuis dan strategi 
permainan ekonomi, di mana siswa menjawab pertanyaan 
untuk mendapatkan uang virtual yang dapat mereka gunakan 
untuk membeli power-ups atau meningkatkan keuntungan 
mereka dalam permainan. 
1. Mengapa Gimkit Populer dalam Pembelajaran? 

Gimkit menarik perhatian guru dan siswa karena 
gameplay-nya yang unik dan adiktif. Dibandingkan dengan 
Kahoot! dan Quizizz yang berbasis pilihan ganda langsung, 

GIMKIT : 
Kuis Interaktif Berbasis Strategi 

https://www.baamboozle.com/
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BAB 

5 BLOOKET : Kuis Interaktif dengan Mini-Games 

 

 

A. Tentang Blooket 
1. Sejarah Singkat dan Perkembangan Blooket 

 

Source: www.blooket.com 

Blooket dikembangkan oleh Tom Stewart sebagai 
platform kuis berbasis gamifikasi yang menggabungkan kuis 
interaktif dengan berbagai mini-games. Tujuannya adalah 
membuat pembelajaran lebih menarik dan memberikan 
pengalaman yang lebih menyenangkan bagi siswa. 

2. Mengapa Blooket Populer dalam Pembelajaran? 

Blooket unik karena tidak hanya sekadar kuis, tetapi 
juga mengintegrasikan elemen permainan seperti balapan, 
pertarungan, dan pengumpulan sumber daya, yang 
membuat siswa lebih termotivasi untuk berpartisipasi dalam 
pembelajaran. 

BLOOKET : 
Kuis Interaktif dengan  

Mini-Games 
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BAB 

6 CLASSCRAFT QUESTS : Gamifikasi Pembelajaran Bahasa Inggris dengan Petualangan Interaktif 

 

 

A. Tentang Classcraft Quests 

1. Sejarah Singkat dan Perkembangan Classcraft 

 

Source: www.classcraft.com 

Classcraft dikembangkan oleh Shawn Young sebagai 
platform pembelajaran berbasis gamifikasi yang 
memungkinkan guru mengubah kelas menjadi dunia 
petualangan. Classcraft menggunakan sistem quests, XP 
(experience points), dan teamwork untuk mendorong 
keterlibatan siswa. 

2. Mengapa Classcraft Populer dalam Pembelajaran? 

Classcraft unik karena memadukan konsep role-
playing game (RPG) dengan pembelajaran. Siswa bisa 
memilih karakter mereka (Warrior, Mage, Healer), 
menyelesaikan tantangan, dan bekerja sama dalam tim untuk 
mendapatkan poin pengalaman. 

CLASSCRAFT 
QUESTS : 

Gamifikasi Pembelajaran Bahasa 
Inggris dengan Petualangan Interaktif 

http://www.classcraft.com/
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BAB 

7 PLICKERS : Kuis Interaktif Tanpa Perangkat Siswa 

 

 

A. Pendahuluan tentang Plickers 

1. Sejarah Singkat dan Perkembangan Plickers 

Plickers dikembangkan sebagai solusi kuis interaktif 
bagi kelas yang tidak memiliki akses perangkat individu. 
Aplikasi ini memungkinkan guru melakukan penilaian 
formatif secara real-time menggunakan kartu cetak dan 
pemindai ponsel. 

2. Mengapa Plickers Populer dalam Pembelajaran? 

 

Source: https://plickers.com 

Plickers banyak digunakan karena tidak memerlukan 
perangkat siswa. Guru hanya perlu mencetak kartu khusus 
yang dapat dipindai dengan kamera ponsel untuk 
mengumpulkan jawaban siswa secara langsung.  

PLICKERS : 
Kuis Interaktif Tanpa  

Perangkat Siswa 
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BAB 

8 QUIZLET LIVE : Kuis Berbasis Kolaborasi untuk Pembelajaran Bahasa Inggris 

 

 

A. Tentang Quizlet Live 

1. Sejarah Singkat dan Perkembangan Quizlet Live 

Quizlet didirikan pada tahun 2005 oleh Andrew 
Sutherland, seorang siswa SMA asal California, Amerika 
Serikat. Awalnya, Quizlet dibuat sebagai alat bantu pribadi 
bagi Sutherland untuk menghafal kosa kata dalam pelajaran 
bahasa Perancis. Setelah menyadari potensinya, ia 
mengembangkan Quizlet menjadi platform pembelajaran 
berbasis flashcard digital, yang kemudian menjadi salah satu 
alat belajar paling populer di dunia. 

Pada tahun 2016, Quizlet memperkenalkan Quizlet 
Live, fitur kuis berbasis gamifikasi yang memungkinkan 
siswa belajar melalui kerja sama tim atau persaingan 
individu. Tujuan utama Quizlet Live adalah meningkatkan 
interaksi siswa dengan materi pelajaran melalui tantangan 
berbasis waktu dan pembelajaran berbasis tim. 

2. Mengapa Quizlet Live Populer dalam Pembelajaran? 

a. Mendorong kerja sama tim dalam menyelesaikan 
tantangan kuis. 

b. Mempercepat penghafalan kosa kata melalui teknik 
pengulangan berbasis flashcard. 

c. Menawarkan pengalaman belajar yang menyenangkan 
dan kompetitif dengan skor dan papan peringkat.  

QUIZLET LIVE : 
Kuis Berbasis Kolaborasi untuk 

Pembelajaran Bahasa Inggris 
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BAB 

9 FACTILE : Kuis Berbasis Jeopardy untuk Pembelajaran Interaktif 

 

 

A. Tentang Factile 

1. Sejarah Singkat dan Perkembangan Factile 

Factile dikembangkan oleh PlayFactile LLC, sebuah 
perusahaan teknologi pendidikan yang berfokus pada 
pembelajaran berbasis permainan. Platform ini pertama kali 
diluncurkan pada tahun 2016 sebagai alat kuis yang 
dirancang mengikuti format permainan Jeopardy!, di mana 
peserta menjawab pertanyaan berdasarkan kategori tertentu 
dengan nilai poin yang berbeda. 

Factile menjadi populer karena memberikan 
pengalaman kuis yang lebih strategis dan interaktif, berbeda 
dari aplikasi lain seperti Kahoot! dan Quizizz yang hanya 
berbasis pilihan ganda. Guru dan siswa dapat menggunakan 
Factile untuk membuat kuis berbentuk papan permainan, di 
mana setiap pertanyaan memiliki tingkat kesulitan yang 
berbeda. 

2. Mengapa Factile Populer dalam Pembelajaran? 

a. Menggunakan format Jeopardy! – Model permainan 
berbasis kategori dan poin. 

b. Meningkatkan strategi berpikir – Siswa memilih 
pertanyaan dengan tingkat kesulitan yang mereka 
inginkan. 

c. Mendukung pembelajaran berbasis tim – Bisa 
dimainkan dalam mode individu atau kelompok. 

FACTILE : 
Kuis Berbasis Jeopardy untuk 

Pembelajaran Interaktif 
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BAB 

10 SLIDO QUIZZES : Kuis Interaktif untuk Presentasi dan Diskusi Kelas 

 

 

A. Tentang Slido Quizzes 

1. Sejarah Singkat dan Perkembangan Slido 

 

Source: https://sli.do.com 

Slido dikembangkan oleh Slido s.r.o., sebuah 
perusahaan teknologi asal Slovakia yang didirikan pada 
tahun 2012. Awalnya, Slido dibuat sebagai platform interaktif 
untuk presentasi dan konferensi, memungkinkan peserta 
mengajukan pertanyaan dan memberikan suara dalam 
polling secara real-time. 

Seiring berkembangnya teknologi pembelajaran, Slido 
memperkenalkan fitur Slido Quizzes, yang memungkinkan 
guru membuat kuis langsung selama presentasi atau diskusi 

SLIDO QUIZZES : 
Kuis Interaktif untuk Presentasi 

dan Diskusi Kelas 
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BAB 

11 SOCRATIVE : Kuis Formatif dengan Analisis Real-Time 

 

 

A. Tentang Socrative 

1. Sejarah Singkat dan Perkembangan Socrative 

Socrative dikembangkan oleh MasteryConnect, sebuah 
perusahaan edtech asal Amerika Serikat yang berfokus pada 
pembelajaran berbasis asesmen formatif. Aplikasi ini 
pertama kali diluncurkan pada tahun 2011 dengan tujuan 
membantu guru dalam mengevaluasi pemahaman siswa 
secara real-time. 

Pada tahun 2018, Socrative diakuisisi oleh Showbie 
Inc., perusahaan yang juga mengembangkan platform 
pembelajaran berbasis portofolio digital. Dengan akuisisi ini, 
Socrative terus dikembangkan untuk mendukung 
pembelajaran berbasis data, memungkinkan guru untuk 
menganalisis jawaban siswa dengan cepat dan menyesuaikan 
strategi mengajar berdasarkan hasil kuis. 

2. Mengapa Socrative Populer dalam Pembelajaran? 

a. Berbasis asesmen formatif – Membantu guru menilai 
pemahaman siswa secara langsung. 

b. Menyediakan laporan analitik otomatis – Guru dapat 
melihat kinerja siswa secara individu maupun kelompok. 

c. Dapat digunakan di berbagai perangkat – Siswa bisa 
mengakses Socrative melalui komputer, tablet, atau 
smartphone. 

d. Berbagai jenis pertanyaan – Termasuk pilihan ganda, 
benar/salah, dan jawaban singkat. 

SOCRATIVE : 
Kuis Formatif dengan Analisis 

Real-Time 



51 

 

BAB 

12 MENTIMETER : Kuis Interaktif dalam Presentasi dan Diskusi 

 

 

A. Pendahuluan tentang Mentimeter 

1. Sejarah Singkat dan Perkembangan Mentimeter 

 

Source: https://mentimeter.com 

Mentimeter dikembangkan oleh Mentimeter AB, 
sebuah perusahaan teknologi asal Swedia yang didirikan 
pada tahun 2014 oleh Johnny Warström, Niklas Ingvar, 
Kristoffer Renholm, dan Henrik Fräsén. Aplikasi ini awalnya 
dikembangkan sebagai alat presentasi yang lebih interaktif, 
memungkinkan audiens untuk berpartisipasi dalam waktu 
nyata menggunakan perangkat mereka sendiri. 

Seiring waktu, Mentimeter berkembang menjadi 
platform interaktif berbasis kuis, polling, dan word cloud 
yang banyak digunakan dalam berbagai bidang, termasuk 
pendidikan. Saat ini, Mentimeter memiliki lebih dari 200 juta 
pengguna di seluruh dunia, dengan berbagai fitur yang 

MENTIMETER : 
Kuis Interaktif dalam 

Presentasi dan Diskusi 
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BAB 

13 QUIZALIZE : Kuis Adaptif dengan Analisis Pembelajaran 

 

 

A. Tentang Quizalize 

1. Sejarah Singkat dan Perkembangan Quizalize 

 

Source: https://quizalize.com 

Quizalize dikembangkan oleh Zzish, sebuah 
perusahaan edtech asal Inggris yang didirikan oleh Charles 
Wiles pada tahun 2014. Quizalize lahir dari kebutuhan untuk 
menciptakan alat evaluasi yang tidak hanya menyenangkan 
tetapi juga memberikan analisis data pembelajaran secara 
real-time. 

Sebagai bagian dari ekosistem Zzish, Quizalize 
memiliki fitur yang lebih dari sekadar kuis interaktif. 
Aplikasi ini memungkinkan guru untuk melacak 
perkembangan individu siswa, mengidentifikasi kelemahan 
mereka, dan menyesuaikan pengajaran berdasarkan hasil 
analisis.   

QUIZALIZE : 
Kuis Adaptif dengan  

Analisis Pembelajaran 
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BAB 

14 FORMATIVE : Kuis Berbasis Penilaian Formatif 

 

 

A. Tentang Formative 

1. Sejarah Singkat dan Perkembangan Formative 

Formative, atau yang sering disebut GoFormative, 
dikembangkan oleh Craig Jones, David Kirtlan, dan Brian 
Lamb pada tahun 2013. Aplikasi ini diciptakan untuk 
membantu guru dalam membuat penilaian formatif secara 
interaktif dan mendapatkan umpan balik langsung dari 
siswa. 

Formative tidak hanya menyediakan kuis berbasis 
pilihan ganda, tetapi juga mendukung jawaban terbuka, 
menggambar, dan upload dokumen, yang memungkinkan 
guru melakukan penilaian lebih mendalam terhadap 
pemahaman siswa. 

2. Mengapa Formative Populer dalam Pembelajaran? 

a. Guru dapat melihat jawaban siswa secara real-time, 
memungkinkan intervensi langsung saat pembelajaran 
berlangsung. 

b. Dukungan berbagai jenis soal, termasuk isian singkat, 
menggambar, dan unggahan file. 

c. Memudahkan diferensiasi pembelajaran dengan 
memberikan pertanyaan sesuai kebutuhan siswa. 

d. Integrasi dengan Google Classroom dan Microsoft Teams 
untuk pengelolaan kelas yang lebih mudah. 

e. Dapat digunakan untuk penilaian formatif maupun 
sumatif. 

FORMATIVE : 
Kuis Berbasis  

Penilaian Formatif 
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